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Assessing Literacy and Dyslexia
Where are we now?

This newsletter provides an update on the role of Educational Psychology
Services (EPSs) in assessing literacy and within that, dyslexia. It comes in
response to a request from ASPEP to share current developments in this
area and this request follows a number of national developments including:
CfE Building the Curriculum 5; the Assessing Dyslexia Toolkit (ASPEP
contributed to the development of this and currently has a representative on
the group revising the materials); the Donaldson report which recommends
staff development in this area; and HMle’s Aspect report which recommends
a greater role for EPSs in supporting the curriculum

Our response to Dyslexia, as acknowledged by others (Reason; Hall
et al) should therefore be viewed within the broader context of children’s
literacy development and effective teaching and learning. The recent paper
‘Improving Literacy in Scotland: research based practice’ (Campbell,
Ferguson, Gemmell, 2012) provides a comprehensive overview of the ways
in which EPs can contribute to the policy and practice of literacy at all levels.
This work is now being considered within the National Literacy Strategy and
specifically, the role of EPs in developing a national framework for literacy
assessment. Taking another look at where EPs’ practice sits within this
context is therefore timely.

Background:

The role of the educational psychologist in assessment, particularly of
dyslexia and other specific learning difficulties, has developed from that of
individual assessment to a systemic role in building capacity of schools’
assessment processes. There is a well-argued case for EPs drawing on their
expertise at all levels to offer advice to their local authorities on ‘what works’
in assessment. The place of ‘expert’ individual assessment has its limitations:
it is not owned by those working directly with the child; is ‘within-child’, often
deficit-based (drawing on a medical rather than an educational model) and
doesn't reflect back the inherent place that teaching has in the cycle of
assessment, learning and planning (Reason, 1998; Reid; 1999; BPS Report,
1999; PDP 2005). The BPS definition of dyslexia (1999) acknowledges the
need to take a staged approach to assessment, starting with a child’s
response to teaching in the classroom.




So EPs have developed their role of consultation and staff development with
support teachers and others, enabling those closer to the classroom to
develop and hone their assessment skills. Taking the EP role further by
advising school staff on the quality of assessment for all pupils aims to
ensure equity across school systems. At secondary level, this process has
been formalised within the SQA Assessment Arrangements Guidance to
School, which gives the EP a key role in verifying the quality (validity and
reliability} of the schools’ own processes, At the heart of this is the means by
which teachers gather evidence about ‘what works’ and this has brought EPs
into the centre of assessment in the classroom and of Building the
Curriculum 5.

In doing so, Educational Psychologists can promote the key purpose of assessment
which is to_Use evidence about learning to adapt teaching and learning to meet
student needs’ (D. Wiliam, 2011).

Definition of Dyslexia

Recent roadshows disseminating the Framework for Inclusion Dyslexia Assessment
Toolkit, have raised issues in relation to accepted definitions of dyslexia, and
specifically, the use of language and terminclogy. These issues were raised with both
Dyslexia Scotland and Scottish Government and have been brought to the attention
of ASPEP and SDEP via our literacy reps.

The working group which developed the Toolkit website during 2009-10 included an
ASPEP rep in order to have shared practice/fawareness of issues regarding
identification and assessment. Similarly, the Scottish Government’s working group
(2008) also included an ASPEP rep, and one outcome from this group was a working
definition of dyslexia (see below). This is the definition now in use on the website.

Across EPSs the definition being used for dyslexia may vary, with some services
using the BPS definition and others using the Scottish Government one. There is a
considerable degree of overlap between the two, although the former is perhaps
more discrete and is explicit about fluent and accurate reading at word level. The
latter is more comprehensive and seems a more accessible definition for staff in
schools to use. It clearly embraces a wider group of children than earlier definitions.
As the use of the toolkit increases, we may have more Education Services referring
to this definition through staff development, policy and guidance.

For all those involved, it would therefore be helpful for services to be aware of the
two definitions being in use and give consideration when revising their own guidance
(or that of Councils) to the definition in the Dyslexia Assessment Toolkit (Framework
for Inclusion website www.frameworkforinclusion.org/assessingdyslexia). In spite of
whichever definition is used, the role of the EP is to give advice regarding
identification, assessment and intervention, rather than to diagnose. The two
definitions are provided at the end.

We also acknowledge the need for all involved to be clear about the use of language.
Language such as ‘dyslexic tendencies’ is not helpful: a pupil is either dyslexic or not,
but the extent to which will vary along the continuum and within the context of how
they respond to appropriate and effective teaching and learning.




Examples of how some EP services have developed their practice in response fo
national developments are below and we welcome further contributions and
comments from other services.




What have EPS services been doing ?

Aberdeen City

Aberdeen City responded to teachers who were seeking guidance in identifying and
supporting pupils with dyslexia. A working group was set up to develop guidelines to
support education staff when considering identification, assessment and interventions for
children who may have dyslexia. The working group consisted of professionals from within
the Authority (Educational Psychologists, Support for Learning teachers, and a teacher
from the Authority's Dyslexia Unit) alongside a representative from Dyslexia North East and
a parent. This collaborative working ensured that the guidelines were based on the
knowledge and experience of a range of people with an interest in dyslexia.

The guidelines were launched at a city wide event in September 2011. They can be
accessed electronically from www.aberdeencity.gov.uk/dyslexia. A follow up evaluation will
be carried out next school session to explore the effectiveness and accessibility of the
guidelines.

The working group also developed a family guide to dyslexia. This provides parents and
pupils with a brief overview of dyslexia, information on assessment and intervention, useful
links to local and national contacts, legislation, and helpful resources. It also provides
information on what parents can do to support their child. Parental views on the layout,
content and usefulness of the family guide were sought and the guide was launched and
disseminated alongside the guidelines.

Edinburgh

Psychological Services in Edinburgh are involved in teaching individual children how to
read and in showing how individual improvements in reading and writing can be linked to
overall progress in literacy skills throughout the school population. City of Edinburgh
Council has a set of guidelines on Literacy and Dyslexia designed to identify and meet the
needs of children struggling to read, write or spell. Psychological Services has helped in
the production and delivery of these guidelines. Psychological Services are also involved at
all levels of the City of Edinburgh Integrated Literacy Strategy. This plan covers the early
years through to adult literacy and addresses the needs of struggling readers in vulnerable
groups such as children looked after at home. The plan also promotes universal
approaches such as Literacy Rich Edinburgh which provides a detailed programme for
teaching phonics in primary 1 and primary 2. Psychological Services evaluate such
programmes, conduct research showing significant improvements in literacy attainment
and advise school staff on the appropriate resources needed to bring about positive
change. Taking all of these initiatives together, we are clearly doing our bit to eradicate
illiteracy in Edinburgh.




Fife

During 2010-2011, FCPS was part of an education service working group which was
convened to re-fresh local authority guidance on dyslexia and design and deliver training to
Pupil Support staff. National and local developments were taken into account, including the
launch of the on-line Assessing Dyslexia toolkit; a newly established Dyslexia Scotland
support group in Fife; and the locus of assessing dyslexia in Building the Curriculum 5. The
re-freshed guidance includes the definition of dyslexia used in the toolkit and emphasises the
importance of assessment in context, particularly the difference which support (assessment)
arrangements can make to a pupil’s ability to access the curriculum. Evaluation of training
indicates that a sustainable programme of staff development is required in order to build the
capacity of pupil support and teaching staff to embed assessment of dyslexia in every day
teaching and learning.

Also, EPs have evaluated the implementation of local authority guidance for Assessment
Arrangements in primary schools. Themes emerging from this study indicate the need for
ICT as an assessment arrangement to be given greater consideration at transition to high
school; for improved consistency in data-sharing at transition; and for the ‘verification’ of
assessment arrangements in primary schools to be included as a quality indicator in 5.3
Meeting Learning Needs.

Recent evaluation of the Workshop for Literacy initiative in Fife has been led by EPs in the
service and provided evidence of the positive impact which the approach has had on
attainment, as well as the necessary implementation factors required for its success. Next
steps are to further develop the evidence base for extending the approach to early years and

upper primary.

Inverclyde Educational Psychology Service

Over the last 5 years, Inverclyde have developed a literacy framework which has focused on
ensuring that Dyslexia is owned and embedded within Primary and Secondary
establishments. At that time the EPS had the role of developing the Literacy Consultation
Meeting and ensuring that it was clearly located within staged intervention. These meetings
aid the identification of Dyslexia and ensure that the strategies to support the child are put in
place. Although the EPS did the initial training on Dyslexia, they are no longer linked with the
identification process. |EPS continues to promote meaningful, contextual assessment which
supports learning, and provides consultation and advice if the school requests this.

The IEPS contribute to the ongoing development of the literacy framework through their
presence on a literacy working group which operates at an authority level. Knowledge of
good practice that has been developed in other authorities is fed into this forum.

Recently the IEPS conducted a whole authority Dyslexia Audit. The audit identified specific
strengths and potential development needs that establishments have as well as positioning
Dyslexia within the larger concepts of Literacy and Meeting Learners Needs e.g. ensuring
robust transitions for young people with all types of literacy difficulties, identifying clear
strategies for supporting young people with literacy issues.

The IEPS also aim to support regular cluster meetings of the Literacy Co-ordinators to
discuss coherence of policy, procedures, information and parental involvement.

At present the IEPS is helping to stage a Dyslexia Roadshow in conjunction with Dyslexia
Scotland that will be held in September 2012, The Service is working with schools who will
give the opening talk on Dyslexia to ensure that parents, children and other professionals are
aware of what Dyslexia is and how schools support this issue. The IEPS is also identifying
and pulling together good practice which exists within schools and will showcase these
establishments at the Roadshow.




North Lanarkshire

The main focus in North Lanarkshire has been on establishing good quality literacy teaching,
with appropriate systems to identify children who are struggling at a very early stage. Since the
Active Literacy Strategy began in 2007 the number of children with difficulties has dramatically
decreased reinforcing that literacy difficulties are highly dependent on environmental factors
(home and school). We have located dyslexia within the literacy strategy and as one of a range
of 'literacy difficulties’. The importance of meaningful assessment which helps to support
learning has been stressed.

Monitoring and tracking of all children, particularly those with literacy difficulties are advocated.
We have recently updated our dyslexia guidelines which are designed to sit within the Literacy
Strategy and the authority staged intervention policy.

Perth and Kinross

In 2009, the EPS created a joint group of ASLTs and EPs to look at how we identify, assess
and support young people with dyslexia. This was overtaken by the plans to launch the
toolkit. Fran Ranaldi, sat on our group and also linked with Margaret Crombie in her work, so
we used several meetings in 2010 to look at the toolkit in its pilot form, road-test it, and freed
back. Fran relayed our comments back to Margaret. This last year, we have been supporting
ASLT staff throughout the Authority in using the tool-kit, following its formal launch in P&K in
which Fran played a leading role. During 2011-12, a group of primary ASLTs and EPs will
reconvene to look at drawing up joint guidelines on identification, assessment and support
which incorporate the toolkit, now that it has had a year to ‘bed in’, with a view to looking at the
secondary sector thereafter.

South Lanarkshire

We have located our work in literacy within the framework of the national literacy plan which is
reporting to the literacy commission, and which identifies a much larger group of children and
young people as being at risk of literacy failure than a ‘within child’ analysis, which can tend to
focus too narrowly on dyslexia, and also miss the robust links between poor literacy and
poverty. Our work has firstly involved piloting a consultation model, aiming to provide a holistic
resilience-based approach to assessment rather than hiving dyslexia off as a separate risk
factor. The identification of dyslexia may be the outcome of such an assessment, but the
assessment should be linked to actions/interventions appropriate to the findings of the
assessment process. Linked to this, this pilot involves a whole school consultation on literacy
aimed at developing a strategic and systemic approach to improving outcomes across the
school.

We are also supporting an early intervention project which involves staff training in the
teaching of early literacy, early screening for vulnerable children, and additional support,
including rigorous tracking and monitoring, in P1.




Stirling Council

In 2008 the EPS made dyslexia a priority for EP refresher training. This and the publication of the
HMIle Report ‘Education for Learners with Dyslexia’ led the PEP and an Education Officer to seek
endorsement for an authority wide group, covering Nursery, Primary and Secondary to draw
together a policy for the Council. Adopted in 2010, the policy is available at
http://www.stirling.gov.uk/ documents/education-and-skills/access-and-inclusion/social-
inclusion/dyslexia-support/dyslexiapolicy.pdf

and was influenced by significant road testing of materials and by early access to the developing
Toolkit. The resultant document consists of 13 pages of policy and guidance with 21 highly
practical appendices, embedding practice within staged intervention. Since the launch, the EPS
has contributed to a local audit and to a roll out of training, which included a series of parent
evening events, attended also by the local group of Dyslexia Scotland. These explained and
promoted the approach to assessment and intervention and gave parents hands-on experience
with various materials. The EPS continues to contribute to ongoing implementation and is leading
dialogue with local University and colleges to help develop continuity of practice and approach.

The two Dyslexia definitions are provided below.

Scottish Government definition

Dyslexia can be described as a continuum of difficulties in learning to read, write
and/or spell, which persist despite the provision of appropriate learning opportunities.
These difficulties often do not reflect an individual's cognitive abilities and may not be
typical of performance in other areas.

The impact of dyslexia as a barrier to learning varies in degree according to the
learning and teaching environment, as there are often associated difficulties such as:

auditory and/or visual processing of language-based information
phonological awareness

oral language skills and reading fluency

short-term and working memory

sequencing and directionality

number skills

organisational ability

Motor skills and co-ordination may also be affected.

BPS definition

Dyslexia is evident when accurate and fluent word reading and/or spelling develops
very incompletely or with great difficulty, despite appropriate learning opportunities.
This focuses on literacy learning at the ‘word level’ and implies that the problem is
severe and persistent despite appropriate learning opportunities. It provides a basis for
a staged process of assessment through teaching.




